Helen Groth is a British trained,

dynamic special educator (@] pLa y
currently living in Milwaukee,

Wisconsin. Although she hails O POTENTIAL
from the UK Helen spent many

years living and working in

Singapore. Helen runs a DIR®

accredited business and has

funding for her Floortime® work
with families through the
Wisconsin CLTS program. Her .

work is rooted in relationships:
building trust with families
through respectful
interactions. She is a life-long
student who is always reading
and learning through additional
training and mentorship.

Laura Westbrook, is a pediatric
occupational therapist and
DIRFloortime® training leader living
in Charleston, South Carolina. Laura
has her own practice, The Affective

ey Collective, where she sees children
in their home environment and
provides one to one parent
coaching. Laura has experience in
early intervention, outpatient
settings, the NICU, and pediatric
acute care. She has advanced
training in sensory processing,
feeding, trauma informed care, and
neurodevelopment treatment that
ground her holistic approach to
support a child and their family.
Laura’s favorite part about work is
when a caregiver finds a new way to
connect with their child.
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A brief introduction to DIRFloortime:-:
What makes th

(Dorsbap Deserlon @ P,

DIRFloortime® is both a framework and an intervention that offers us
an empowering, respectful and optimistic lens for supporting
development across the lifespan utilizing the power of relationships and
playful interactions.

It is a model that opens the possibilities for meaningful relationships
through its' Developmental, Individual Differences and Relationship
based lens.
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At the end of this workshop participants will be able to:

Identify at least 4 key features of the DIRFloortime® approach

Describe the first 4 Functional Emotional Developmental
Capacities (FEDC’s)

Articulate how individual differences impact development

Name at least 6 Floortime® strategies supporting attuned,
connected relationships
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£& We are always learning.
We are always developing.
We are always advancing
our knowledge, and that
includes the adults.

Serena Wieder
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Dr. Stanley Greenspan Dr. Serena Wieder

“:DIRFloortime®
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- : The
Engaging | B M | || Irreducible
Autism NC¢615_ of
: Children

What Every Child Must

T. Berry Brazelton, MD.

and
Stanley 1. Greenspan, M.D.

DIR FLOORTIME

The Developmental Individual ~ The practice of using your knowledge of
Differences Relationship model DIR to promote healthy development by
developed by Dr. Stanley  intentionally following a person's lead and
Greenspan and Dr. Serena Wieder  creating opportunities for growth
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£& The DIR model takes a holistic
approach that focuses on fostering a
child’s emotional and cognitive
growth, rather than just treating
specific symptoms. It emphasizes the
importance of family involvement and
collaboration, seeking to create
meaningful relationships that promote
lifelong learning and development.

Serena Wieder
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| wanted to let you
know that he asked
to come again!

| think we are going
to do just fine with
you. Thank you for
welcoming him today.

Thank you for your wonderful words. | have
learned from the best! Thank you for being
such a wonderful and kind individual.

Our conversations have
given me a lifeline and

X ) ) helped me in so many ways.
| really appreciate how intentional

you are with learning about us and
S’s unique brain wiring. It really
shows that you care and want the

Filled my life with joy and
helped me understand my
grandson more. Thanks for

everything thing you do. See
best outcomes as we work together. you next week.

| love your positivity and ability to pick up on the “wins”.
Thank you so much for calling me back all those months ago!

Gt 2025 oot seor e winost wrten prmisson
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Functional
Emotional
Developmental
Capacities

ulu uRn

Individual Relationship:
Differences joyful, affective
that are unique to interactions
everyone

Compassionate Reflective
Respectful strengths-based

Exciting  Honest Inviting
Affirming  Hopeful

Collaborative Caring
nenional - Complex  Expansive
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Relationshi e
Child-led play . P Experience
Driven
Informed
Developmentally Unique to Neurodiversity
Respectful each family Affirming
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EE A strengths approach is a specific method of
working with and resolving challenges
experienced by the engaged person. It does
not attempt to ignore the problems and
difficulties. Rather, it attempts to identity the
positive base of the person’s resources
(or what may need to be added) and
strengths that will lay the basis to address
the challenges resulting from the problems.

Hammond and Zimmerman




Strengths-Based Principles

is complex 6 BUILD UPON WHAT
you already know

UNIQUNESS

in everyone ? WORDS + LANGUAGE
are emphasized

1

AUTHENTIC RELATIONSH B8

create positive change ACCEPT CHANGE

8 as part of the process
COLLABORATION
is part of the process

@ FOCUS BECOMES REALITY

WAPP G GOSCHA. 2008, ALVRD & GAADOS. 2005

CLIENT IS THE STORYTEREER

SACSRSORORS)
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Autism: Strengths

Understanding, embracing and celebrating different kinds of minds benefits everyone.
Think about how these autistic strengths bring value to our families and communities.

ion to detail dical approach
ess a

Deep focus

) Observational skills

Absorb and retain facts @ Tenacity and resilience

Visual skills

Accepting of difference

,  Expertise Integrity

205
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D T R Hootlime

Y [
S Colwyn Trovarthen

“ Being in relationship promotes a
sense of safety and feeling connected. ”

Gretchen Kamke
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iDIRFloortime® @) gRlay.
D
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Developmental Functional Emotional Developmental Capacities

Individual Profile of unique strengths &

Individual Differences el
vulnerabilities

Relationship-Based Joyful, affective relationships & interactions

2025
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Q Where are they developmentally?
Q What is their individual profile?

0 How do we attune and tailor our interaction style?

J
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What is the individual’s capacity for social interaction? \

What is the quality of their social interaction?

Does the individual enjoy interacting with their care-givers?
What interests and motivates the individual?

How engaged and interested is the individual in their play?
What is the individual’s capacity to engage and initiate?

How does a child’s individual profile and developmental capacity
influence their interactions & play?

Does the individual feel valued?
How do they experience the world?

What are this individual’s strengths?

What are their vulnerabilities and challenges?
What will be the ‘just right challenge’?

29

The 0w DTR * 6 Developmenl,
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Who am |?

Why am |
here?

Developmeris o ;muma u&ﬂ@ 0 ébLay,

Where do |
fit?

Can | trust
myself?

A SEARCH FOR MEANING AND CONNECTION
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Play

5 - Using Symbols and
Emotional Ideas

3 - Purposeful Two-Way
Communication

1 - Self Regulation and
Interest in the World

Functional Emotional Developmental Capacities (FEDCs)

"\ Shsred Problem Solving

6 - Logical Thinking and
Building Bridges

\ Between Ideas
4 - Complex
Communication and

2 - Engaging and Relating

Never levels|

11
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|| mtentionality & Two-Way
Communication

V| complex Communication & Using Symbols & Creating.

Y| Logical Thinking & Building
Shared Problem Solving Emotional Ideas

Bridges Between Ideas

34
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Crtle of Capacily,
() indow of Adaplability

2021 Caty M PR e Camrymaicnes s com

Cathy Malchiodi, 2021 Window of
Yerkes-Dodson Law, 1908 Adaptability Window d@
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Capacity

1

The individual’s capacity to be available
and alert in their body, attend to and
process their environment, filter out
distractions, and be ready to engage with
others and focus on play or activities.

Self-Regulation & Emerges by
Interest in the World 3 months

Key

FeSties QO Neuroception of safety

O Available & alert

QO Ready for interaction

QO Regulated physiological state

Q Attending to relational environment

Q Attending to the physical environment
Q Using their eyes to take in the world
Q Reaching out for human contact

36

12



Capacity

Emerges by

2 Engaging & Relating 2-7 months

The individual’s capacity to engage in
mutually enjoyable interactions.

Key

Q Fallin love & form an attachment
Features

0O Engaging with others

0 Mutual enjoyment, joy & pleasure

0O Regulate through an ever-widening range of emotional experiences

0 Build connection in multiple ways (movement, touch, verbalizing, gaze)
0O Show anticipation

QO Smiling, looking, laughing

0 Begins to ‘read’ the affect of others

0 Social reciprocity to interactions

0 Maintain longer & longer ‘flows’ of interaction

Q Initiating & responding

0 Reach out to the world with confidence & pleasure

Holen Groth and aura Westbrosk, 2025 _Donot s distrut wihout wrten prri
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Capacity

Intentionality & Two-Way Emerges by
Communication 3-10 months

The individual’s capacity to communicate
interactively (back & forth) and to
increasingly initiate interaction with
intention or an idea they want to express.

Key
Features

0 Interactions have an emotional quality

Q Interactions have rhythm & flow

0 Back & forth communication is synchronized

0 Intentionality increases

0O Show preferences

0O Gesture purposefully to get wants & needs met

0 Reading each others body language & gestures

0 Reciprocal non-verbal / verbal signals (giving & receiving)

0 Begin to move away from the caregiver to explore independently
0 Discover other children through their play

38

Capacity

Complex Communication Emerges by

& Shared Problem Solving ~ 9-18 months

The individual’s capacity to communicate
interactively in long chains of affectively
charged and continuous circles of
communication that become more
complex as the interaction progresses.

Key
Features

0 Along continuous flow to communication

0 Communicate increasingly more complex ideas

0 Use many communicative signals

0O Engage interactively to solve problems with another person

0O Maintain regulation while experiencing a broader range of emotions
0 Increasingly elaborate affectively charged interactions

0 Establish a sense of agency to advocate for oneself

Q Initiate and lead reciprocal interactions

0O Sequence ideas and execute action plans

0 Begin to recognize and understand patterns

39
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REGULATION

THE LEARNING TREE

40
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<« What is the behavior we see?

What are the responses we see?

Emotions —»

Sensations processed in
the body / brain —

Stress & Anxiety ————
Neuroception ———»

Memories ———»

< Internal bodily processes

Capacity to plan &
execute dctions

+———— Trduma

Developmental capacities
& processes

< ideas & Thoughts

(D chase The ohy!

Mona Delahooke 2017 & 2019

Cognition  / /

/ EyeHand
/| Coordination
£

Ocular Mator
Control

G ePka,

\

tmmea N Intellect
By Live
y “"::-‘!‘:J|Fvﬁawvu
T o oo
Perceptual LT | pEeibn | Fens N\, Development
Motor [Fonctions N,

Postural '\
Adjustment N

) Abilityto "\

Sensor / Body Scheme |Reflex Maturity mcc‘r‘”’npm \ Development
Motor  / \

/ Postural Awareness of Two Motor %\

/ Security Sices of Body Planning '\

Sensory Olfactory ‘ Visual | Auditory Gustatory System
/ -

/ Tactile ‘ Vestibular | Proprioception

Pyramid of Learning (Williams and Shellenberger 1996).

THE PYRAMID OF LEARNING

Tnduidual Differences

SENSORY
INCLUDING: auditory,
visual, olfactory, gustatory,
tactile, proprioceptive,
vestibular, interoception

£

FAMILY
INCLUDING: health, medical history,
support systems, culture, family
dynamics, parenting styles &
patterns, grief, trauma, coping skills,
vulnerabilities, food insecurity,
strengths, passions & interests

s

Dapiav.

OTHER BODY
DIFFERENCES
INCLUDING: regulation, praxis,
motor planning, communication
and language, visual-spatial
processing, sleep, feeding &
diet

ENVIRONMENT
INCLUDING: availability
of support and
accommodations,
community,
environmental stressors

45
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diversity is beau’aful 5pta9
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diversity in the animal world

diversity of human brains

‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘
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£t By celebrating everyone’s
individuality we support them
to be their authentic self
which in turn fosters self-
acceptance and self-love.

Rhona McAlpine

@ a0y,
Cellebraling
Ompoucring
Fhecepling
Pedicatly and, (fncondilionally

Owiti. . @) 8pLad.
INVALIDATED IGNORED

DISREGARDED

+ + 4+

QUESTIONED DENIED NOT ACCEPTED

MISTRUST MASKING COMPLIANCE MALADAPTIVE STRATEGIES

51
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k& We want to support
people to be more of
who they are, not less.

Meg Proctor, Leam Play Thrive
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)Ry
Flourishing ¢ Thriving

A sense of fgency
Pusposeful, Pailicipalion

WHAT IS THE GOAL OF DIRFLOORTIME®?
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DEVELOPMENTAL RELATIONSHIP-BASED WORK

55
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£& There is no successful
outcome without relationship.

Arietta Slade
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A BABY ALONE DOES NOT EXIST




Colwyn Trevarthen: Primary Intersubjectivity

AT

ﬁ\,wim? from a WM sense of “\7_/: 5[.) !,E)U

THREAT SAFETY
* Intentions « Being with

* Agendas * Holding space
*Goals « Joining
*Plans « Connecting

* Expectations * Encouraging

* Adult Driven « Invitations

» Judgement « Curiosity

* Demands * Appreciating

2025 Donor
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Functional
Emotional
Developmental
Capacities

ulu “ Ru

Individual Relationship:
Differences joyful, affective
that are unique to interactions
everyone

20



AFFECT! @) gPLay,
€€0Q¢
A ALl
vee0¢e
B .

2025

61

Aninternal experience of pleasure / displeasure that gives rise to
A Feel an emotion. This is dual coded with sensation and emotion which
in tum creates the drive to approach or avoid.

An affective expression that supports affective reciprocity:

A Look - Facial expressions
00 - Gestures

- Tone
The use of affect to support development within the FEDCs. We

A Tool get curious about the affective experience and the affective

00 expression.

“Up the affect”

s Gretchen Kamke, 2025
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Abeit” Dithess

‘@gﬁ
4 _/ Sensory
. Pathway

Affective
Pathway

Motor
Pathway

63
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.
| want to!
| seek
connection!
| can handle el
reach out!
challenge!
| seek
interaction!
| can do it!

64
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t& How do we turn
off the stress?

67

Bapa.

£& The definition of safety is not
the absence of threat. But
the presence of connection.

Gabor Mate

If you make safety happen all
' ~ other things are possible.

Patti Oetter

69
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to be with and to connect

Relitionships the vehicte for change () L,

I am

enough! | am

valued!

| am loved!

DEVELOPMENT IS ACTIVATED WITHIN RELATIONSHIPS

71

72
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6 Challenge

5 Pretend

4 Expand

3 Respond

2 Engage

1 Attune
When adults...

Developmeital, Capacilies
7 Refeot  Selbrflect

Think

Create

Communicate

Reciprocate

Connect Mutual engagement
Falling in love
Regulation and interest in the world
Regulate Shared attention
Children learn to... Based on the work of

PIEED

Multi causal comparative thinking
Grey area thinking
Reflective thinking

Building bridges between ideas
Logical and abstract thinking

Creative use of ideas and symbols
Emotional thinking

Complex gestural communication
Shared social problem solving
Developing sense of self

Purposeful emotional interaction
2-way purposeful communication

Engaging and relating

Dr. Andrea Davis
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(Qasgs of [Reing

FACIAL
EXPRESSION
Affect
Eyes
Mouth
Head position

JOINING
Sharing the
experience of the
child

eln Gt snd Laurs Westrook, 2025

POSITIONING VOICE
Proximity Tone
Sitting Volume
Standing Prosody
Lying Intonation
Turning around Pace
Low Language
LEADERSHIP PACING
Next steps with Pause
confidence Fast / Slow
Predictable Rhythmic

75
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A NO DEMAND APPROACH

76

&L
BEING:
RELIABLE CURIOUS AUTHENTIC RESPECTFUL
COLLABORATIVE HUMBLE APPRECIATIVE REFLECTIVE

SO, EVERYONE IS HAVING FUN!

RESPECT ATTUNEMENT UNDERSTANDING
PLAYFULNESS ACCEPTANCE

26



Plosy s it Frivolos! ) epLay.

Are an integral

f part of their .
ar; ':;?;':j;ed community are self-directed
learners
value creativity
& originality are driven by
are rarely their own
can soo bored plans & goals
options &
choices in Think for res?)isr::irll)?lity
their life themselves & ;
A for their words
W'tgf;ir;‘j;eer & actions

CHILDREN WHO PLAY GROW UP TO BE PEOPLE WHO . ...

~
o

Tderedts as a cornerslone 819@89

CHOICE + AUTONOMY
the foundation is built

MAKING MEANING
of the world around them

IN A CHILD-LED APPROACH
80

D TR Thostimes Siitegres () 851V,

Start where Follow the
the child is at child’s interest

Wait Watch
and Wonder

The just right
challenge

PLAY SO EVERYONE IS HAVING FUN!

81




We are setting in motion
success across the lifespan
through these embodied
experiences of success
that can be returned to
and built from.

ALWAYS IN RELATIONSHIP AND IN CONNECTION

83

Th 5 0s ) §p1v.

Comfort

Control

Confidence

Competence

a A WO N -

Communication

84
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Toderfeclings of. . §oLay

1 Comfort Trust and Safety environmentally & emotionally
2  Control R
3 confidence e
4 Com petence Accomplishment & Purpose

5 Communication e o

Holn Grothsnd Laur Westirook 2025
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When we watch a video, please remember that we are watching a
snapshot of a relationship.

Please view with respect and curiosity. Our hope is to create a
safe space for collective reflection and wonderings.

88

@

74— al ﬁumuﬁ .?Lay
Something new Something that Atool to use
that you learned resonated for you immediately

90
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Dan Siegel: Hand Brain Model (available on YouTube)

FEDC Basic Chart (available at www.icdl.com)

+ www.affectautism.com (Podcast and Blog)

Beyond Behaviors, Mona Delahooke

Mentorship with a DIR-Expert

Powerfully You, Amy Lewis and Heather Spann

Strengths-Based Principles, Laura Westbrook
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